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APPLICATION OF PEDAGOGICAL THEORIES IN TEACHING PRACTICE:
A STUDY OF TEACHERS IN VALLE HERMOSO, TAMAULIPAS, MEXICO

APLICACION DE LAS TEORIAS PEDAGOGICAS EN LA PRACTICA DOCENTE:
UN ESTUDIO EN DOCENTES DE VALLE HERMOSO, TAMAULIPAS, MEXICO

ABSTRACT

The purpose of this study was to analyze the application of pedagogical theories in teaching practice in the municipality of Valle Hermoso,
Tamaulipas, Mexico, in order to identify teachers’ level of knowledge, the strategies they use, and the main difficulties they face in implementing
them. The study was conducted using a descriptive quantitative approach with an exploratory scope, employing a non-experimental, cross-
sectional design. The sample consisted of 98 teachers from elementary, middle, and high school levels, as well as higher education, who were
administered a structured questionnaire. The results reveal a significant gap between theoretical knowledge and its application in the classroom;
although most teachers recognize the importance of pedagogical theories, their implementation is not always deliberate or systematic. A limited
mastery of these theories was identified, as well as the persistence of traditional practices centered on content transmission, which hinders the
promotion of active and meaningful learning. Additionally, difficulties related to lack of time, administrative workload, and scarcity of resources
were detected. It is concluded that it is necessary to strengthen teachers’ pedagogical training, as well as to promote ongoing professional
development and the use of innovative methodologies. We propose the design of an educational strategy aimed at improving the application of
pedagogical theories in teaching practice, with the goal of contributing to meaningful learning and improving educational quality.

Keywords: pedagogical theories, teaching practice, meaningful learning, teacher training, teaching strategies

RESUMEN

La presente investigacion tuvo como propdsito analizar la aplicacion de las teorias pedagdgicas en la practica docente en el municipio de Valle
Hermoso, Tamaulipas, México, con el fin de identificar el nivel de conocimiento de los docentes, las estrategias que utilizan y las principales
dificultades que enfrentan en su implementacién. El estudio se desarrollé bajo un enfoque cuantitativo de tipo descriptivo con alcance
exploratorio, mediante un disefio no experimental y de corte transversal. La muestra estuvo conformada por 98 docentes de educacion basica,
media superior y superior, a quienes se les aplicd un cuestionario estructurado. Los resultados evidencian una brecha significativa entre el
conocimiento tedrico y su aplicacion en el aula, ya que, aunque la mayoria de los docentes reconoce la importancia de las teorias pedagoégicas,
su implementacion no siempre es consciente ni sistematica. Se identificd un dominio limitado de dichas teorias, asi como la persistencia de
practicas tradicionales centradas en la transmision de contenidos, lo que limita la promocién del aprendizaje activo y significativo. Asimismo, se
detectaron dificultades relacionadas con la falta de tiempo, la carga administrativa y la escasez de recursos. Se concluye que es necesario
fortalecer la formacion pedagdgica docente, asi como promover procesos de capacitacion continua y el uso de metodologias innovadoras. Se
propone el disefo de una estrategia educativa orientada a mejorar la aplicacion de las teorias pedagdgicas en la practica docente, con el
propdsito de contribuir al logro de aprendizajes significativos y a la mejora de la calidad educativa.

Palabras clave: teorias pedagdgicas, practica docente, aprendizaje significativo, formacion docente, estrategias de ensefianza
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1. INTRODUCTION

In the contemporary educational context, teaching practice faces transformations arising from social, technological,
and pedagogical changes. This demands teaching that is more dynamic, reflective, and centered on student
learning. Within this scenario, pedagogical theories are fundamental to guiding educational work, since they
encompass learning processes and establish teaching strategies suited to the needs of the context. Therefore, the
teacher becomes a mediator who organizes and guides the student's encounter with knowledge (Diaz-Barriga &
Hernandez Rojas, 2002).

From the perspective of meaningful learning, knowledge becomes meaningful when the student is able to
relate new information to prior knowledge. This fosters deep and lasting understanding. In this regard, Ausubel
(2002) proposed that learning is built through the interaction between new content and the subject's cognitive
structure. This implies the need to design educational experiences that promote such connections. Likewise, from
the constructivist approach, Piaget (1978) argued that knowledge is generated through active construction
processes, while Vygotsky (1978) emphasized the importance of social interaction and mediation in the
development of learning.

Despite these theoretical contributions, traditional models centered on content transmission still persist in
educational practice. This limits student participation and the development of meaningful learning. This situation
creates a gap between theoretical knowledge and its application in the classroom, highlighting the need to examine
how teachers integrate pedagogical theories into their daily practice. Factors such as teacher training, professional
development, administrative workload, and the conditions of the educational context directly influence how these
theories are implemented, which can hinder the adoption of innovative approaches.

In this context, the present study analyzed the application of pedagogical theories in teaching practice in
the municipality of Valle Hermoso, Tamaulipas, Mexico, in order to identify teachers' level of knowledge, the teaching
strategies they use, and the main difficulties they face in implementing them. Based on this analysis, relevant
information was generated to understand the educational reality and to contribute to the design of strategies that
strengthen teaching practice and foster the achievement of meaningful learning.

This study revealed the actual conditions under which teaching practice takes place, as well as the areas
of opportunity that require attention to improve educational quality. In this way, it aims to provide elements that
guide decision-making in the educational field and promote more effective teaching grounded in sound pedagogical
principles. Accordingly, it was important to examine not only teachers' theoretical knowledge but also its real
application in the classroom, in order to identify existing gaps and propose improvement strategies.
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2. RESEARCH METHOD

This study was conducted using a quantitative, descriptive approach with an exploratory scope, as it analyzed the
application of pedagogical theories in teaching practice. It was carried out to identify teachers' level of knowledge,
the strategies they use, and the main difficulties they face in implementing them in the classroom.

The research design was non-experimental and cross-sectional, since no variables were manipulated and
data collection took place at a single point in time, allowing the educational reality to be described as it presents
itself in the context studied. This design was appropriate for analyzing educational phenomena under natural
conditions, without intervention by the researcher. The study population consisted of elementary, middle, and high
school teachers, as well as higher-education teachers, from the municipality of Valle Hermoso, Tamaulipas, Mexico.
The sample was made up of 98 teachers, selected through non-probabilistic convenience sampling, taking into
account participants' accessibility, availability, and willingness to take part in the study. A structured questionnaire,
designed specifically for this research based on its objectives, was used to collect information. The questionnaire
was organized into six sections:

General information about the teacher.
Knowledge of pedagogical theories.
Application of the theories in teaching practice.
Teaching strategies and techniques.

Difficulties and areas for improvement.
Proposals and final opinion.

The instrument included multiple-choice questions as well as some open-ended ones. This made it possible
to obtain both quantifiable information and relevant insights from teachers. To ensure relevance and clarity, the
instrument underwent a content-validation process through expert judgment, in which the experts assessed the
congruence, clarity, and relevance of the items in relation to the study's objectives.

Regarding the procedure, the first stage involved the design and validation of the instrument. Subsequently,
the questionnaire was administered to the selected teachers, ensuring at all times the confidentiality of the
information and its exclusive use for academic purposes. Once the data were collected, they were organized,
coded, and systematized.

The information was analyzed using descriptive statistics, applying frequencies and percentages to identify
trends, patterns, and areas of opportunity in teaching practice. The results were interpreted in light of the research
objectives, which made it possible to identify strengths and weaknesses in the application of pedagogical theories
within the educational context analyzed. Fundamental ethical aspects were taken into account, such as participants'
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informed consent, data confidentiality, and the responsible use of information, ensuring respect for the teachers
involved in the study.

3. RESULTS

The analysis of the responses focused on understanding how pedagogical theories are applied in teaching practice
and the difficulties involved in their implementation. It was found that all participants completed the questionnaire.
This ensured representativeness in the analysis and made it possible to obtain reliable conclusions about the
educational reality studied.

It was found that 35% of participants teach at the high school level; 32%, in higher education; 17%, in
elementary school; 10%, in middle school; and 7%, in preschool. This result was unfavorable, since most
participants work at the upper-secondary and higher-education levels, which significantly limits the
representativeness of basic education. This implies that the study's conclusions cannot be generalized to all
educational levels, especially those where pedagogical processes have distinct characteristics, such as preschool
and elementary school. In addition, it reduces the ability to identify differences in the application of pedagogical
theories according to educational level (Figure 1).

Figure 1
Responses to the second item: What level do you teach at?

® Preschool 6 .

32% 17%
@ Primary School 17
@® Middle School 10
@® High School 35 ' 10%
@ Higher Education 32

35%

On the other hand, it was found that teachers give classes in a variety of subjects, such as social sciences,
mathematics, Spanish, English, educational technology, and administrative areas. This was favorable, since the
disciplinary diversity made it possible to understand that the application of pedagogical theories is a cross-cutting
phenomenon and not exclusive to a single area of knowledge. This enriched the analysis by showing that teaching
practices can be compared and analyzed from multiple approaches (Figure 2).
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Figure 2
Responses to the third item: What area or subject do you mainly teach?

Most recent responses

98 “Social Sciences"

"Degree Program Coordination"
Responses

"Vocational Guidance and Language, Written Expression”
cee
6 respondents (6%) answered in English for this question.
Administration Composton

Mathematics subjects
Degree program Teacher communication

Technologies

English Spanish Marketing

Undergraduate Civic Education )
Educational Technology

Primary education ethics Social Sciences group
information Design humanities

In this regard, it was found that 42% of participants have more than 20 years of service; 23%, between 11
and 20 years; 18%, between five and 10 years; and 17%, less than five years. This result was unfavorable, since
more than 60% of teachers have more than 11 years of experience. This may indicate a tendency toward traditional
practices consolidated over time. Although experience is valuable, it can also represent resistance to change,
limiting the adoption of innovative, student-centered pedagogical approaches (Figure 3).

Figure 3
Responses to the fourth item: Years of teaching experience?

17%

Less than 5 years 1w 42% ‘

5-10 years 18

18%
11-20 years 23

More than 20 years 42 '

23%

In this regard, it was important to identify which educational sector participants work in. It was found that
99% belong to the public sector and only 1% to the private sector. This result limits comparisons between different
educational contexts, since the results cannot be generalized. Furthermore, it implies that the conclusions are
conditioned by the characteristics specific to the public system, such as administrative workload, limited resources,
and specific educational policies (Figure 4).
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Figure 4
Responses to the fifth item: Type of institution where you work?

@ Public 99

@ Private 1

99%

On the other hand, it was found that 89% of participants do have formal pedagogical training. However,
the remaining 11% do not. This was unfavorable, since, although most have training, the fact that more than 10%
lack formal pedagogical preparation represents a significant weakness. This implies that not all teachers have
sufficient theoretical foundations to support their educational practice (Figure 5).

Figure 5
Responses to the sixth item: Do you have formal pedagogical training?
1%

o

® VYes 89

® No 11

89%

Taking the above into account, it was found that 45% of participants hold a bachelor's degree; 34%, a
master's degree; and 21%, a doctorate. This result was favorable, since more than half (55%) hold postgraduate
degrees, which strengthens the academic profile and the capacity for analysis, reflection, and improvement of
teaching practice (Figure 6).
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Figure 6
Responses to the seventh item: What is your highest level of education?

21%

® Bachelor's Degree 45
@ Master's Degree 34 45%
@ Doctorate Degree 21
@ Other: 0

34%

It was found that 60% of participants perceive that they have a regular level of knowledge of the main
pedagogical theories; 39%, a great deal; and 1%, very little. This result was unfavorable, since most teachers do
not have a deep command of pedagogical theories, which limits their correct interpretation and application in the
classroom, affecting the quality of the teaching-learning process (Figure 7).

,‘F?Ig:;;g:ses to the eighth item: Are you familiar with the main pedagogical theories?
1% |
® Alot 39 399%
@® Regular 60
® Alittle 1
® None 0 60%

In this regard, it was found that 78% of participants recognize constructivism, but 39% also identified the
traditional approach. This result was unfavorable, since the persistence of the traditional approach showed that a
complete transition toward student-centered educational models has not yet been achieved, which limits the
development of meaningful learning (Figure 8).
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Figure 8
Responses to the ninth item: Which pedagogical theories do you identify most clearly?
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It was found that 65% of participants consider that the preparation they received regarding pedagogical
theories was sufficient; 33%, insufficient; and 2%, none. Overall, 35% of participants considered their training to be
insufficient or nonexistent. This result was unfavorable, since more than a third of teachers acknowledge deficiencies
in their initial training. This implied that not all of them have solid foundations to properly understand, analyze, and
apply pedagogical theories in their practice. This training weakness directly impacts the quality of teaching, since it
limits teachers' ability to design theoretically grounded strategies and adapt them to the needs of the educational
context (Figure 9).

Figure 9
Responses to the tenth item: During your teacher training, did you receive preparation on pedagogical theories?
2% 1
33%

® VYes, sufficient 65
@ VYes, to a little extent 33

® No 2
65%

Additionally, it was found that 55% of participants consider that they always apply some pedagogical theory
during their classes; 42%, frequently; and 3%, sometimes. Although no participant indicated that they never apply
any pedagogical theory, the result was unfavorable, since there may be a subjective perception of application that
does not necessarily correspond to a real, conscious, and structured implementation of pedagogical theories. That
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is, teachers may believe they apply theories, but in practice they could be reproducing traditional methods without
clear grounding, which creates a gap between discourse and practice (Figure 10).

Eg:pzigsoes to the eleventh item: Do you consider that you apply any pedagogical theory in your daily teaching?
3% | |
® Always 55
@® Frequently 42 42%
® Sometimes 3 559
® Never 0

In this regard, it was possible to see that 39% of participants use active learning in their activities; 36%,
constructivism; 18%, a competency-based approach; 5%, traditional approaches; and 2%, other approaches. This
result was unfavorable, since the use of the traditional approach showed that a full transformation toward student-
centered models has not been achieved. This indicated that teacher-centered practices persist, which limits the
development of critical, reflective, and autonomous skills in students (Figure 11).

Figure 11
Responses to the twelfth item: Which approach do you use most frequently in your practice?
2% 5%
18% l.
@ Traditional 5
@ Constructivist 36
36%
@ Active learning 39
® Competency-based approach 18
@ Other: 2

39%

Subsequently, it was found that 73% of participants indicated that they do plan their classes taking
pedagogical theories into account; 24% indicated that they sometimes do; and 3%, that they do not. This result
was unfavorable, since instructional planning should be fully grounded in pedagogical theories. The fact that more
than a quarter of teachers do not do so systematically reflects a weakness in the organization of the teaching-
learning process, which can affect the coherence and effectiveness of educational activities (Figure 12).
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Figure 12
Responses to the thirteenth item: Do you plan your classes taking any pedagogical theory into account?
24% b
® VYes 73
@® Sometimes 24
® No 3

73%

In this regard, it was important to identify the level of importance that participants attribute to pedagogical
theories in teaching practice. It was found that 72% indicated: very important, and the remaining 28% indicated:
important. This result appears positive, since it reflected a discursive appreciation of pedagogical theory, but it does
not guarantee its real application in practice. That is, teachers recognize its importance, but this does not necessarily
translate into concrete actions in the classroom (Figure 13).

Figure 13

Responses to the fourteenth item: How important do you consider pedagogical theory to be for your teaching
practice?

28%

® \Very important 72
@® Important 28
® Slightly important 0
® Not important at all 0

72%

It was found that 48% of participants always promote active learning; 36%, frequently; and 6%, sometimes.
This implies that 42% do not promote it consistently. This result was unfavorable, since active learning is a
fundamental principle of current pedagogical approaches. The fact that it is not promoted systematically indicates
that traditional practices still exist that limit student participation in their own learing process (Figure 14).
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Figure 14
Responses to the fifteenth item: Do you promote active learning in your students?
6%
® Always 57
® Frequently 35 36%
® Sometimes 6
58%
® Never 0

In this regard, it was found that 78% consider that their strategies foster meaningful learning; and 22%,
partially. This result was unfavorable, since almost a quarter of teachers acknowledge that their strategies do not
fully achieve meaningful learning. This revealed a weakness in the effectiveness of pedagogical practices and in the
suitability of strategies to students' needs (Figure 15).

Figure 15
Responses to the sixteenth item: Do you consider that your strategies foster meaningful learning?

22%

q ® VYes 78
q @ Partially 22
i ® No 0

78%

Participants indicated several factors that hindered the application of pedagogical theories, such as lack of
time, administrative workload, lack of resources, student diversity, and the educational context. This is highly
unfavorable, since it showed that the main obstacles do not depend on the teacher, but on structural conditions of
the educational system. These limitations directly affect the quality of teaching, preventing teachers from properly
implementing pedagogical theories (Figure 16).
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Figure 16
Responses to the seventeenth item: What difficulties do you face in applying pedagogical theories in your

practice?

Most recent responses
"The time of the classes”
98 "The time of the classes”
Respontes “The disposition of the students”

26 respondents (27%) answered this question.

) . famil
Diversity s ¢ cell phone
. resources
occasions | Lack of The the students context
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learning The Time administrative load Groups

On the other hand, it was found that 87% of participants continuously undergo training on pedagogical
topics, while 13% indicated that they do not. This result was unfavorable, since ongoing training should be a right
and a mandatory condition for all teachers. The fact that a percentage does not have access to it evidences
inequality in professional development opportunities (Figure 17).

Figure 17
Responses to the eighteenth item: Do you receive ongoing training in pedagogical topics?
13%

® Yes g7
@® No 13

87%

In question 18, "Do you consider it necessary to strengthen your pedagogical training?," 93.9% answered
yes and 6.1% answered no. This result is unfavorable, as it reflects that the vast majority of teachers recognize that
their current training is insufficient. This shows an urgent need for updating and improvement in teacher training

processes (Figure 18).
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Figure 18
Responses to the nineteenth item: Do you consider it necessary to strengthen your pedagogical training?
6%
\ ]
® Yes 94
@® No 6
94%

Taking the above into account, 51% of participants indicated that it is important to strengthen their
pedagogical training through workshops; 41%, information and communication technologies (ICT); 36%, updating
educational plans and programs; 34%, integrating innovative methodologies; among others. This result was
unfavorable, since the high demand for improvement actions evidences multiple shortcomings in the educational
system. Teachers not only identify problems, but also clearly express the need for structural changes, which
confirms that current conditions are not sufficient to guarantee quality pedagogical practice (Figure 19).

Figure 19
Responses to the twentieth item: Do you consider it necessary to strengthen your pedagogical training?
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The analysis of the results identified a series of unfavorable elements that directly affect the effective
application of pedagogical theories in teaching practice. First, a significant deficit was detected in pedagogical
training and theoretical mastery, since 60% of teachers showed only a regular level of knowledge of pedagogical
theories. In addition, 34% acknowledged having received insufficient or no training in this area. This situation
showed that a significant proportion of teachers lack solid theoretical foundations, which limits their ability to
properly interpret and apply pedagogical approaches in their educational practice, directly affecting the quality of
the teaching-learning process.

In addition to the above, a marked gap was observed between theoretical knowledge and teaching
practice, since 96% of teachers stated that they apply pedagogical theories in their daily teaching. However, other
results reveal significant contradictions, such as the persistence of the traditional approach. This inconsistency
suggests that the application of pedagogical theories is, in many cases, superficial or unsystematic, creating a
significant distance between what teachers believe they do and what actually occurs in the classroom.

Furthermore, weaknesses were identified in instructional planning, since 26% of teachers do not
consistently plan their classes based on pedagogical theories. This situation is unfavorable, given that planning is
an essential element of the educational process, and its lack of theoretical grounding affects the coherence,
organization, and effectiveness of teaching strategies. Likewise, the persistence of traditional pedagogical practices
was evidenced, since 39% of teachers identify the traditional approach; 5% use it in their practice; and 40% rely on
lecturing as their main strategy. These results reflected resistance to pedagogical change and a limited transition
toward student-centered models, which restricts the development of meaningful learning and critical skills in
students.

The structural limitations of the educational context were relevant aspects, since teachers identified lack of
time, administrative workload, scarcity of resources, student diversity, and the conditions of the educational
environment as the main difficulties. This result was highly unfavorable, as it shows that the obstacles to the
application of pedagogical theories do not depend solely on the teacher, but on institutional factors that condition
their professional practice. Regarding ongoing training, it was observed that 13% of teachers do not receive
continuous pedagogical training, while 93% considered it necessary to strengthen their training. This revealed a
shortfall in teacher-updating processes, as well as a clear need for improvement in continuing-education programs.

Taken together, the unfavorable results identified the deficit in pedagogical training and its impact on the
effective application of pedagogical theories in the classroom as the central problem. This aspect is considered the
most critical, since it directly influences instructional planning, the use of teaching strategies, and the quality of
student learning. Therefore, it is concluded that any educational strategy aimed at improving teaching practice must
focus primarily on strengthening pedagogical training, linking theory and practice, and addressing the structural
conditions of the educational context. In this sense, knowledge is meaningful by definition, since it is the meaningful
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product of a cognitive psychological process (knowing) that involves the interaction of logically meaningful ideas
and relevant anchoring ideas within the subject's cognitive structure (Ausubel, 2002).

Meaningful learning requires that students relate new knowledge to their prior knowledge, fostering a
deeper understanding. In this sense, knowledge is considered to become meaningful when it is linked to anchoring
ideas within the subject's cognitive structure. Based on this, teaching practice should be oriented toward facilitating
that connection. However, the study's results showed that this relationship is not always achieved, since a
significant percentage of teachers have limited knowledge of pedagogical theories, as well as difficulties applying
them in the classroom. This is reflected in the use of traditional strategies and in the limited promotion of active
learning. In this regard, Piaget (1978) argued that the central idea of meaningful learning is that it stems neither from
the mere experience of objects nor from an innate, preformed program within the subject, but rather from
successive constructions involving constant elaborations of new structures.

Building on this premise, learning must be understood as an active process in which students progressively
construct their own knowledge. This implies that it is not generated solely through the transmission of information
or innate abilities, but through the subject's own participation and reflection. In this regard, teaching practice should
promote these conditions. However, the study's results showed that traditional methods limiting this process still
predominate.

Vygotsky (1978) noted that the internalization of culturally developed sign systems brings about behavioral
transformations and creates a link between the early and later forms of an individual's development. In this sense,
he understands that sign systems—such as language, writing, and numbers—function as cultural tools that allow
students to organize, understand, and construct their knowledge. Therefore, this process begins in social interaction
and is subsequently internalized, generating changes in how individuals think and act. Regarding the study's results,
it was observed that this process is not always fostered in teaching practice, due to the limited implementation of
strategies that promote active participation and the meaningful use of these tools; the fundamental way to
strengthen this process is the proper use of pedagogical theories, since these guide teaching practice toward
approaches that foster interaction, mediation, and the active construction of learning.

In this regard, Diaz-Barriga and Hernandez Rojas (2002) argued that the teacher is an organizer and
mediator in the student's encounter with knowledge. The teacher's work involves designing and implementing
strategies that facilitate the active construction of learning, promoting interaction and the meaningful use of
knowledge. However, the study's results showed that this mediating role is not always fulfilled in educational
practice, due to the predominance of traditional methods centered on content transmission. This limits the
development of meaningful learning and reinforces the need to strengthen the use of contemporary pedagogical
theories; strengthening these contemporary pedagogical theories makes it possible to guide teaching practice
toward student-centered models. This in turn promotes interaction, reflection, and the mediation of learning, as
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these theories provide the foundations for designing more relevant teaching strategies, fostering the development
of cognitive, critical, and autonomous skills in students.

The implementation of teacher action research is proposed as a pedagogical strategy, as it allows teachers
to analyze, reflect on, and transform their own educational practice through the application of pedagogical theories
in real contexts. This strategy is linked to training and pedagogical mentoring processes through the development
of a manual, fostering continuous improvement, methodological innovation, and the strengthening of meaningful
learning among students.

4. DISCUSSION

The results identified a significant problem in the application of pedagogical theories in teaching practice. Although
most teachers recognize the importance of these theories and claim to apply them in their teaching, the data
revealed a discrepancy between discourse and actual practice, reflected in the persistence of traditional methods,
the frequent use of lecturing as the main strategy, and the limited promotion of active learning.

These findings were consistent with what was proposed by Diaz-Barriga and Hernandez Rojas (2002), who
noted that teachers should not limit themselves to transmitting knowledge, but should take on a mediating role in
the learning process, organizing and guiding the construction of knowledge in students. However, the study's
results showed that this mediating role is not fully developed in teaching practice, which limits the achievement of
meaningful learning.

Likewise, from Piaget's (1978) perspective, learning is an active process of progressive knowledge
construction, which implies that students must actively participate in their own learning process. However, the
results showed that this participation is not always fostered, due to the predominance of teacher-centered
traditional approaches, which restricts the development of cognitive, critical, and reflective skills in students.

Similarly, Viygotsky (1978) argued that learing is built through social interaction and mediation, elements
that are not sufficiently developed in the context analyzed, since there are limitations in the use of strategies that
promote collaborative work, reflection, and the meaningful use of cultural tools. This situation shows that teaching
practice has not yet managed to effectively integrate the principles of contemporary pedagogical approaches.

From a critical standpoint, the results not only reflected limitations in individual teaching practice, but also
revealed a broader structural problem, in which pedagogical training, institutional conditions, and administrative
demands directly influence how teachers carry out their work. In this sense, the apparent application of pedagogical
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theories reported by teachers may respond more to a subjective perception than to a real, systematic, and well-
grounded implementation, which deepens the gap between theory and practice.

In this sense, the findings not only revealed a problem in teaching practice, but also reflected a structural
disconnect between pedagogical training and the real conditions of the educational context. Therefore, theoretical
knowledge of pedagogical theories is not enough; it is essential to create institutional conditions that allow for its
effective application. Otherwise, these theories will continue to be mere discursive references with no real impact
on educational practice. Based on the above, it is recognized that it is important to design and implement an
educational strategy aimed at strengthening teachers' pedagogical training, one that helps reduce the gap between
theory and practice by promoting the use of active methodologies, reflection on practice, and continuous
professional development.

5. CONCLUSIONS

The results of this study made it possible to identify that the application of pedagogical theories in teaching practice
presents significant areas of opportunity, revealing a substantial gap between theoretical knowledge and its
implementation in the classroom. Although most teachers recognize the importance of pedagogical theories and
state that they apply them in their teaching, the data showed that this application is not always conscious,
systematic, or well-grounded. It is concluded that one of the main problems lies in the level of mastery of
pedagogical theories, since a considerable proportion of teachers show only a regular level of knowledge, which
limits their ability to interpret, adapt, and apply these approaches in their educational practice. This situation is
compounded by deficiencies in initial training and ongoing professional development processes, which directly
impacts the quality of the teaching-learning process.

The persistence of traditional practices centered on content transmission was identified, reflected in the
frequent use of lecturing and the limited promotion of active learning. This showed that, although there is a
pedagogical discourse oriented toward constructivist approaches, in practice a complete transformation toward
student-centered models has not yet been achieved. Furthermore, it is recognized that the conditions of the
educational context represent a determining factor in the application of pedagogical theories, since elements such
as administrative workload, lack of time, scarcity of resources, and student diversity hinder the implementation of
innovative strategies in the classroom.

In this regard, it is concluded that it is necessary to strengthen teachers' pedagogical training, not only in
theoretical terms but also in its practical application, in order to reduce the gap between theory and practice.
Likewise, it is essential to promote ongoing professional development processes, as well as to create institutional
conditions that favor the implementation of active, student-centered learning methodologies. Finally, the design of
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an educational strategy aimed at strengthening the use of pedagogical theories in teaching practice is proposed,
one that includes training, pedagogical mentoring, and the incorporation of innovative methodologies, with the aim
of improving educational quality and fostering meaningful learning. Failure to address this problem risks perpetuating
traditional educational practices that limit students' comprehensive development, affecting educational quality at
different levels of the system.
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